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Abstract

This paper reports on a study of the self access language learning (SALL) of a group of
learners enrolled on an intensive English proficiency course. The study sought to inves-
tigate learners’ perceptions of SALL, and their actual behaviour ina SALL environment.
The data revealed that the learners held positive attitudes towards SALL, and made
good use of the resources. However findings also suggested that more proficient learn-
ers tended to use the SALL opportunities less often, and identified a number of obstacles
to SALL. The study findings are reported and implications for others involved in man-
aging SALL are proposed.

Introduction

Independent language learning is an essential complement to classroom-based learning
if learners are to acquire target competence in a realistic period of time. It follows that
language teachers can help promote learning efficiency by making links between teacher-
guided learning and learner-initiated activities outside class. In an effort to encourage
out of class learning, many institutions in the last ten years have established language
resource centres where learners are encouraged to learn independently. This article
reports on an investigation of the perceptions and practices of a group of learners en-
rolled in an intensive English course in relation to their out-of-class language learning.
The project sought to answer the following questions:

. How do learners perceive self access language learning (SALL)?

. How often do learners participate in SALL?

. What do learners do when they engage in SALL?

. What links do learners make between their self access language learning and

their classroom learning?

Since November 1989, the English Language Institute at Victoria University of Welling-
ton (VUW) has provided a venue and resources for independent language learning for
learners enrolled in its English Proficiency Programme (EPP). These facilities have ex-
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panded over thelast 11 years into a dedicated independent language learning facility called
the Language Learning Centre (hereafter referred to as the LLC), which caters for learners
of all the languages taught at VUW, as well as others for which the LLC has resources.

The SALL facilities at VUW constitute one of several course elements designed to encour-
age EPP learners to take more responsibility for their language learning. Publicity and all
course materials for the EPP refer to this principle as an explicit aim. The programme
components which contribute to the development of learner independence are:

ongoing learner-teacher dialogue
the first week study theme on “Learning a Language”
classroom tasks and materials which replicate real-life situations
a student record booklet
self-access centre
(Cotterall, 1995: 220)
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Since 1989, the location and organisation of the SALL resources have changed, and the
range and volume of materials and facilities have grown dramatically. However, until the
summer of 1999-2000, no formal evaluation of the language resources and facilities, or the
use which EPP learners made of them had been undertaken. Therefore when the opportu-
nity arose to conduct an evaluation with the assistance of a graduate student from the
Netherlands (the second author of this paper), it was greeted with enthusiasm.

This paper first presents an overview of key concepts in the literature on SALL before
describing the subjects and methodology adopted in the study. In the third section, trends
in the study data are discussed in relation to the questions which motivated the study. The

paper concludes with a number of recommendations for teachers and managers associated
with SALL.

Self Access Language Learning

According to Gremmo and Riley (1995:156) Self Access Centres (hereafter referred to as
SACs) and, hence, self access learning have been in existence since the late 1960s. However
in the last few years, SALL has experienced an explosion of interest, as evidenced by a
growing number of conference papers, journal articles and books which seek to enhance
understanding of this approach to learning. (See for example Gardner and Miller, 1994;
Esch, 1994; Gremmo and Riley, 1995; Cotterall, 1995; Pemberton et.el. 1996; Benson and
Voller, 1997; Morrison, 1999; Gardner and Miller, 1999; Bickerton and Gotti, 1999).

In the New Zealand context, a belief in the importance of independent learning has re-
sulted in the creation of SACs in many language-teaching institutions around the coun-
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try. In 1998, a Special Interest Group for staff working in SACs at tertiary NZ institu-
tions was created by John Jones-Parry of Manukau Institute of Technology and col-
leagues. The “SACSIG”, which has members from all over New Zealand as well as
some in Australia, holds regular meetings in Auckland (where the majority of its
members reside) and maintains an electronic discussion list, moderated by John Jones-
Parry*.

What then is SALL? Gardner and Miller begin their latest book on Self Access (1999) by
defining SALL in relation to the development of learner autonomy. They see SALL as
“an approach to learning language” (1999:8), and elsewhere define it as “learning in
which students take more responsibility for their learning than in teacher directed set-
tings” (1997:xvii). For the purposes of the discussion which follows, we would like to
propose the following definitions:

A Self Access Centre consists of a number of resources (in the form of materials,
activities and support) usually located in one place, and is designed to accommo-
date learners of different levels, styles, goals and interests. It aims to develop
learner autonomy amongst its users. Self Access Language Learning is the learn-
ing which takes place in a Self Access Centre. '

SALL has the potential to promote learner autonomy in a number of ways. Firstly, it
provides facilities which allow learners to pursue their own goals and interests while
accommodating individual differences in learning style, level and pace of learning; sec-
ondly, the resources have the potential to raise learners’ awareness of the learning proc-
ess by highlighting aspects of the management of learning, such as goal setting and
monitoring progress; thirdly, SALL can act as a bridge between the teacher-directed
learning situation, where the target language is studied and practised, and the “real
world”, where the target language is used as a means of communication; fourthly, SALL
can promote the learning autonomy of learners who prefer or are obliged to learn with-
out a teacher.

Previous studies of SALL have investigated different types of learner preparation and
support (Esch, 1994), materials design and evaluation (Gardner and Miller, 1994), meth-
ods of monitoring learner progress (Martyn, 1994), the role of technology (Morrison,
1999), philosophy and practice (Benson and Voller, 1997) and the implications of the
role change implicit in SALL (Cotterall, 1998). More recently, concerns have arisen over
the need to demonstrate the effectiveness of SALL. In discussing the evaluation of SALL,
Gardner (1999:114-115) distinguishes between efficiency and effectiveness, claiming that
the former is principally of administrative concern, and the latter of pedagogic concern.
He considers (1999:114) that:
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Efficiency measures the relationship between output and cost. In other
words, it looks at value for money in terms of countable outputs like
hours of access or frequencies of use ... [whereas] ... effectiveness ... meas-
ures how well pre-set goals are met.

Most of the research on evaluating SALL has focused on matters of efficiency. Studies
generally conclude thatlearner preparation and support are essential, and report mixed
results on learners’ satisfaction with their linguistic improvement and development
of learning independence. Overall, there has been little experimental research on SALL,
and little which investigates learning gains, apart from two studies of learners’ percep-
tions of their learning gains, one by Gremmo (1988) and a recent study conducted by
Richards (1999). Gardner claims that the lack of published research on the effective-
ness of SALL is due to difficulties inherent in evaluating it. These include (Gardner,
1999:112-113):

. the complexity of self-access systems

. the uniqueness of self-access systems

. the difficulty of data collection

. the difficulty of data analysis

. the purposes of evaluation (improving learning rather than teaching).

What then should be the relationship between the learning which learners do outside
class and classroom-based learning? Crabbe (1993:444) believes that autonomous learn-
ing “needs to become a reference point for all classroom procedure”. In other words,
tasks which are carried out in class need to demonstrate principles associated with
managing learning, which can be exploited by learners when they are learning inde-
pendently. In order to facilitate this, Crabbe claims that there must be a “bridge”
between “public domain” learning (that is, learning which is based on shared class-
room activities) and “private domain” learning (that is, personal individual learning
behaviour). SALL learning could be said to function as just such a bridge, since it
belongs to both the public and private domains. Gardner and Miller (1999:22) also
discuss the notion of the SAC acting as a “bridge to the outside, unstructured environ-
~ ment” in native speaker environments.

Context of the study

The research was carried out during a 12-week intensive English course at Victoria
University of Wellington, which ran from November 15, 1999 to February 11, 2000.
The 153 subjects, who came from 25 different countries, included two distinct groups.
The first group were motivated by a desire to prepare for tertiary study in New Zea-
land; the second wished to develop their ability to use English for a range of profes-
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sional purposes. A total of 15 staff were involved in delivering the course.

The location for the study was the Language Learning Centre (LLC) at VUW which
includes a room called the Self Access Centre (SAC), a multimedia room, two audio
visual classrooms and a seminar room. In the SAC, learners can use dictionaries, gram-
mar books, worksheets, magazines or SAC guides (sheets containing practical informa-
tion on how to locate or access resources, or advice on learning strategies - see Appendix
A). The only resources learners can borrow from this room are simplified reading books.
The multimedia room houses 10 Macintosh computers and 2 PCs (offering a range of
CALL programmes, word processing and access to the internet), 4 television monitors
which broadcast satellite TV programmes as well as offering standard video playback
facilities, and 10 audio booths with recording facilities. The two audio visual class-
rooms are equipped with language laboratories as well as two fixed video monitors in
each. These rooms are used for class teaching in the mornings, but can be used by learn-
ers for audio recording and playback in the afternoons. The seminar room can be booked
by learners for private language practice, discussion or video viewing. The rest of the
LLC is taken up with offices and equipment.

The LLC has a permanent staff of five. Two staff work behind the counter issuing cas-
settes, videos and CD-Roms, as well as advising learners on learning materials and ori-
enting them to the resources and facilities. An on-line catalogue of the LLC resources
(as well as a printed version) is available to help learners make choices about the mate-
rials they wish to work on. The LLC staff also includes one staff member who is respon-
sible for Computer Assisted Language Learning (CALL) development and training, and
a technician who services all the equipment in the Centre. The Centre is managed by an
academic staff member and functions as an independent unit within the Faculty of Hu-
manities and Social Sciences. In addition, during the study, the SAC was staffed by the
second author of this paper for three hours per day, four days per week. These hours
coincided with times when EPP learners spent time learning independently in the LLC.

The LLC is open Monday to Friday from 8.45am to 5.15pm. At the beginning of each
language course, one of the staff members gives learners an introductory tour of the
LLC, lasting for approximately one hour. This tour ndrmally includes an introduction
to the main categories of resources, the computers, the on-line catalogue and proce-
dures for borrowing materials and using the facilities. In some cases, class teachers
provide a more detailed introduction to the resources, and in particular to the materials
located in the SAC, at a later date.

Methodology
Answers to the study’s research questions were sought by a number of different means.
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These included a questionnaire (administered to the learners in Week 9 of the course),
interviews with learners, observations of learners using resources, a teacher question-
naire, a structured discussion with the teachers and the collection of quantitative data
generated by the LLC database. Due to space constraints, only the questionnaire data
will be reported on in this paper. The questionnaire (see Appendix B) was designed in
order to explore learners’ perceptions of the usefulness of the various categories of ma-
terials, obtain details of their use of the resources and elicit suggestions about ways of
improving the resources and facilities provided in the LLC. The questionnaire also con-
tained a number of questions aimed at exploring learners’ beliefs associated with inde-
pendent learning.

Quantitative data about the use of materials were collected by using the LLC database
(which records every item borrowed across the counter), by counting the number of
users, by counting the number of books borrowed and by analysing responses to se-
lected items included in the questionnaire. Responses to the questionnaire were ana-
lysed both to provide descriptive statistics on patterns of learner behaviour and to ex-
plore potential correlations between responses, and the potential existence of certain
factors underlying learner responses.?

Trends in the Data

In what follows, important trends in the questionnaire data are reported on as they
relate to the questions which motivated the study. These data are supplemented by
quantitative data gathered electronically on the frequency of use of the LLC resources.
Responses to closed and open-ended items in the questionnaire have contributed to the
identification of these trends, as well as an awareness of key issues and concepts in
SALL.

How do learners perceive SALL?

Subjects’ attitudes to SALL were predominantly positive. Almost 90% of the learners
reported that working in the LLC was either “quite” or “very” important for their learn-
ing of English. 88% of the respondents thought that working in the LLC helped them
learn English by themselves, and 93% saw “learning to learn English by yourself” as an
- important course goal. It was also apparent from learners’ responses to the question-
naire, that they appreciated having a staff member on hand in the SAC to answer their
queries. Correlation analysis revealed that this positive predisposition was found par-
ticularly amongst the less proficient course members, who rated their learning in the
LLC as more important than did more proficient learners. We also examined the rela-
tionship between learners’ perceptions of the usefulness of working in the LLC and the
frequency of their visits there. We expected a correlation between these two responses,
and therefore used a one-tailed test. We found a correlation of 0.286 (Kendall's Tau)
and 0.319 (Spearman’s Rho) significant at the 0.01 level, suggesting that learners who
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considered learning independently in the LLC to be useful, tended to use it more often.

The study also identified two major obstacles to use of the LLC. 60% of respondents
found it “fairly”, “quite” or “very difficult” to find the right materials, despite their
initial orientation to the Centre and the presence of staff throughout opening hours.
Furthermore, most of the materials in the SAC were on display (as opposed to being
menu-driven), and almost all could also be accessed by means of the on-line and printed
catalogues provided. Correlation analysis showed that the more useful learners found
the orientation to the LLC, the less difficulty they had in finding the right materials.
This is a powerful argument for ensuring that every learner receives a good orientation
to the materials and facilities. Not surprisingly, less proficient learners found it more

difficult to find the right materials, suggesting that lack of proficiency compounds other
problems.

The other principal difficulty encountered by learners in accessing the SALL opportuni-
ties was lack of time. This raises the question of how learners allocated their time. A
frequent complaint from learners on EPP courses is that they have too much homework
to do. If indeed teacher-directed activities are taking up most of learners’ independent
learning time, this suggests the need to re-evaluate the goals of those activities in rela-
tion to learners’ personal objectives.

How often do learners participate in SALL?

The learners made frequent visits to the LLC to use the resources and facilities. During
the study, approximately 200 learners visited the SAC (one room within the LLC) each
week. In other words, on average 40 learners per day (26% of those enrolled on the
course) made use of the grammar, reading and vocabulary resources located in that
room. Many more made use of other facilities and resources in the LLC, including the
computers, the audio facilities, the satellite television and the videotapes. 71.8% of the
respondents reported using the LLC facilities at least once or twice per week, and ap-
proximately one third of the total number of course members regularly borrowed books
from the SAC.

Responses to the questionnaire indicated that the less proficient learners made more
frequent use of the LLC than the more proficient learners. Furthermore, more proficient
learners perceived working in the LLC as a less useful way of learning than did less
proficient learners. This finding is disturbing if it suggests that the more proficient learn-
ers felt the LLC had little to offer them. While they may have been able to access re-
sources elsewhere more easily than the less proficient course members (an assumption
supported by our data), it is not necessarily the case that the higher proficiency learners
were more skilled at managing their learning. In fact they may have overlooked the
LLC’s potential as a place to practise important learning-to-learn skills such as plan-
ning, monitoring and evaluating learning.
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While the more proficient learners may have underused the LLC resources, it is also
possible that some learners depended exclusively on them. We found a significant (at
the .01 level) correlation of -.318 (Kendall’s Tau) and -.374 (Spearman’s Rho) between
proficiency and the use of “other” resources such as the university library and the Pub-
lic Library. In other words, the less proficient the learners, the less use they made of
other (unsimplified) resources for their language learning. In fact, 55% of learners re-
ported using resources other than the LLC only “sometimes”. Is it possible that a learn-
ing centre can become so comfortable for learners that it functions more as a fortress
(discouraging them from venturing out) than as a bridge to the outside world?

What do learners do when they engage in SALL?

Of the resources provided in the LLC, the listening materials proved the most popular.
80% of the respondents rated the listening resources as “quite” or “very” useful, and
73% rated the CALL programmes as “quite” or “very” useful. These findings are nei-
ther controversial nor surprising. One of the most useful kinds of practice which a SAC
can offer, is access to recorded listening material which learners can listen to at their
own pace, and use in a variety of ways. In response to question five, for each resource
type listed, as many as 20% of respondents reported not having used it. However, the
listening materials were the exception, with only 5.6% of the subjects reporting not hav-
ing used these. In contrast, the SAC guides (described above) proved unpopular with
learners. Given the dual role these guides were intended to play - (a) orienting learners
to English language learning resources in the wider community, and (b) providing prac-
tical advice on strategies for solving learning problems - this is a disappointing finding.
Future research is needed to determine the explanation for learners’ apparent lack of
interest in these guides.

What links do learners make between their SALL and their classroom learning?

In response to a question focused on how they decided what to work on in the LLC,
more than 70% of the respondents claimed that they mostly worked in the LLC on things
they wanted to do. This finding can be interpreted in at least two ways. It may reflect
self-awareness on the part of learners, indicating that they do not require teacher guid-
ance in their independent learning activity. Alternatively, it might indicate that teach-
- ers made few suggestions to their learners about out-of-class learning activities. Corre-
lation analysis indicates that learners in our study who mostly worked on activities which
they chose for themselves, used the LLC more than learners who were told to by their
teachers. This may suggest that compulsion is not the best way to encourage learners to
increase the amount of time they spend learning independently. In either case, it is clear
that links between learning carried out in the “public” and “private” domains could
usefully be made.
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One of the most surprising and discouraging findings of the study was that learners
reported making very little use of English outside the classroom, despite living in an
English-speaking country. 36% of learners admitted to using English only “sometimes”
outside VUW, with the less proficient learners using English less outside VUW than the
more proficient ones. Analysis also confirmed that the learners who used resources
other than those provided in the LLC more, also used English more outside VUW. This
finding probably reflects the fact that less proficient learners are likely to have more
difficulty using the target language outside the language learning environment.

More positively, analysis uncovered a significant correlation between learners’ use of
English outside VUW and their beliefs about the importance in a course like the EPP to
learn English by themselves. It is therefore probably true that when learners are more
able to make use of opportunities outside the classroom, they see the importance of
linking this use of the language to ways of learning by themselves. It is interesting to
speculate whether a causal relationship exists between the two. If such a relationship
could be demonstrated, then teachers could be confident that encouraging their learners
to use their English in natural settings would result in their wanting to develop their
independent learning skills.

What is the implication of these results for the way in which the learners see their SALL?
It seems clear that SALL provides extra language input and practice, but if the majority
of learners do not engage in practice outside VUW, then the LLC is not acting as a bridge
to the real world. It is possible that some of our less proficient learners saw no need to
try out their English in the “real world” because they found our LLC so comfortable.
For other more adventurous learners, “the protected world of the SAC may seem less
attractive than the real world” (Gardner and Miller, 1999:23). Given that in the current
New Zealand context, learners can survive without making use of English outside class,
it could be said that one of the key functions of SALL is to prompt learners to engage
with the target speaking community.

Implications for SALL Managers and Language Teachers

It is possible to extrapolate from the results obtained in the VUW study a number of
general implications for enhancing the efficiency and effectiveness of SALL. Taking
into consideration the range of settings in which independent language learning occurs,
we consider that the following broad recommendations have wide application.

Explore learners’ beliefs about SALL

It is essential to find out how learners perceive SALL, and how willing they are to adopt
such an approach to their language learning before attempting to introduce it. (See, for
example, Gardner and Miller, 1999, and Cotterall, 1999). Learners who believe that learn-
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ing can only take place when the teacher is present, may not see the point of spending
time working independently in a SAC. Advanced learners who consider that SALL is
appropriate only for beginning language learners, may overlook the potential of SALL
to provide them with practice in managing their independent learning. In order to ad-
equately prepare learners for SALL, attention needs to be paid to explaining the ration-
ale behind independent language learning, and to exploring learners’ beliefs about it.

Design good initial orientation (s) to SALL

As well as an appreciation of the rationale behind SALL - what Holec (1980:27) calls
“psychological preparation” for self-directed learning - effective independent language
learning depends on a good orientation to the resources and a sound understanding of
how to learn independently. Methodological preparation might include practice with
needs analysis, goal setting, selecting appropriate materials, self-assessment, record keep-
ing and self-evaluation. It would also involve training in the use of computers, video
and audio equipment and all other facilities provided in the SALL environment.

Provide ongoing support

One orientation session at the start of a course is unlikely to provide an adequate intro-
duction to SALL. Learners need access to support (in the form of staff, documentation,
training, feedback etc) at all times. SAC staff play a crucial role in providing this kind of
support. Their support might involve encouraging learners who lack motivation, help-
ing select materials to address learners’ specific language needs, or providing instruc-
tion in how to use CALL programmes.

Enhance the links between SALL and class activity

Learners need to perceive the links between public and private domain learning. Teach-
ers can help by using class tasks to model procedures for solving language problems in
private learning, or by designing projects which incorporate both public and private
elements. SALL managers can also help promote “real world” language practice, for
example by publicising events which offer opportunities for authentic language prac-
tice.

Conclusion

The study reported on here highlighted the importance of providing adequate prepara-
tion for learners who are expected to make use of opportunities and facilities for self
access language learning. Gremmo and Riley claim (1995: 157):

The major lesson which has been learnt from resource centres is that if
they are to be successful, they must provide some sort of learner training.
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Dickinson and Carver (1980) suggest that learner training for SALL should incorporate
three types of preparation: péychological, methodological and practice in self-direction.
The challenge for those involved in promoting SALL is to provide appropriate training
and support as well as expert advice, while still respecting learners’ freedom to decide
how and what they learn.

Contact John at <john.jones-parry@manukau.ac.nz> for further information.
We would like to thank Edith Hodgen of VUW’s School of Mathematics and Computing for her help with the statistical
analyses used in this report.
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Appendix A Sample SAC Guide

Self Access Guide No. 23 English Language Institute
English Proficiency Programme

LISTENING STRATEGIES

Listening is a very important skill since we spend almost 60% of our time listening. However, it
is not always easy to understand spoken English so it is important to practise your listening
skills. Here you will find some strategies that you can use to improve your listening skills. But
first you need to understand the difference between interactive and noninteractive listening.

Interactive and Noninteractive listening

Interactive listening happens when you are having a conversation. Sometimes you listen and
sometimes you speak. Noninteractive listening happens when you watch the news, listen to the
radio or go to lectures (although these can also be interactive). If you want to improve your

listening ability, it is important to understand the difference between these two types of listen-
ing.

Itis probably a good idea to try to improve your noninteractive listening skills first. You will find
a lot of materials in the Language Learning Centre that you can work with to improve your
noninteractive listening skills. There are videotapes, cassettes, graded readers with cassettes,
satellite TV and CD-Roms covering many different topics and levels. Interactive listening, on the
other hand, is difficult to practise by yourself. The best advice is to speak English as much as
you can with native speakers. You will find some specific tips on how to make your listening
practice easier below.

Noninteractive listening - watching TV and movies:

Watching TV and movies are fun ways of learning to listen. Sometimes, they can be quite diffi-
cult though. Here are a few tips. They all relate to prediction, i.e. trying to prepare yourself to
understand what is said by using knowledge you already have.

O use visual clues: try to get as much information as you can from people’s facial expres-
sions, their gestures, and from the situation. Are people angry, happy, afraid?

O use background knowledge: ask yourself what you know about the topic. What do you
think they will talk about?

O focus on what is relevant: not all information is relevant. If you are listening to an inter-
view, concentrate on questions like who, what, where.

O listen to familiar elements: concentrate on what you know, rather than on what you
don’t know. If you hear words, or names that you know, use these to guess what the
words and names that you don’t know will mean.

O listen for familiar sounding words: many words sound alike in different languages. Maybe
you can understand them even if you don’t know them.

O numbers: try to learn numbers and proper names (names of cities, important people) as
soon as you can, because they are used very often.



36 The TESOLANZ Journal, Vol. 8, 2000

Interactive listening - listening to and speaking with people

When you speak to people it is sometimes difficult to understand what they are saying. Here
are several things you can do to help you understand better:

O

O

let the speaker know you're having trouble: don’t be afraid to tell your conversation
partner that you're having problems understanding him or her.

ask for repetition: ask the speaker to repeat what (s)he said.

ask the speaker to slow down: native speakers do not always realise that they speak fast,
so ask them to speak more slowly.

seek clarification: if you are not sure what the speaker means, just ask him or her to
explain. For example, you can say “What does the word “X” mean?”

rephrase : if you are not sure what the speaker means, tell them what you think they
said. For example, you can say ‘Do you mean that..”

repeat: if you are not sure what the speaker means, repeat the sentence word for word in
a questioning tone.

pay attention to intonation and tone of voice: these may help you work out the meaning
of what is being said and tell you if it’s a statement or a question

focus on question words: question words are very important because they tell you that
the speaker wants you to give him or her information, and also tell you what kind of
information (s)he wants. There are only a few question words in English. Remember
them and focus on them while you are listening.

assume that the ‘here and now’ are important: mostly when you speak to someone, the
conversation will be about something related to where you are and what you are doing.
This helps you predict what is being said.

Finally: don't stop listening!

O

O

concentrate on familiar elements: try to focus on what you know, rather than on what
you don’t know.

concentrate on important elements: you don’t need to understand everything in order
to understand what is being said. The context will help you understand. Don’t panic if

you miss a word.

Just keep listening! Good luck!
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Appendix B Questionnaire
Hi everyone,

This questionnaire is to find out what you think about the English language materials
and facilities in the Language Learning Centre and about how you use them. This infor-
mation will help us to improve the centre in the future. Thank you for helping us.

Class number......

1. How often did you use the Language Centre (LLC) during the summer course?
usually more than twice a week
usually once or twice a week
a few times

never

2. If you have never (or rarely ) used the LLC, could you tell us why?

3. How useful do you think that working in the LLC is, to learn English?
very useful not at all useful
5 4 3 2 1

4. What (if anything) did you find particularly useful about the LLC ?

5. Which materials did you often use inthe LLC? O
How useful did you find them?
(please rate all of them)
Very useful Not at all useful

Graded readers 0 5 4 3 2 1
Graded readers with cassettes [l 5 4 3 2 1
Other reading materials u 5 4 3 2 il
Dictionaries O 5 4 3 2 1
Grammar books & exercises O 5 4 3 2 1



